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Learning Outcomes Framework

The Learning Outcomes Framework
The work done in the previous work package of CLO2 was around the enhancement of the
full competence framework through the work on levelling the animator roles and some
work on the weighting of competences. The main work was in identifying 33 animator roles
from all partner countries and the use of EQF level descriptors, and the innovative exercise
with 4 variables (People, Purpose, Activity and Environment). This gave the partners the clear
picture of the diversity of roles and levels of those roles of the animator. After discounting the
extremes of levels 2 and level 8, we had a core of animator roles spreading from level 3 to
level 6.
A number of partners were keen to focus on HE level activities, and it was agreed that the
initial focus would be on Level 5 (EQF), with the proviso that animators clearly operated at
other levels between levels 3 and 6. Care needs to be taken not to presume or promote the
idea that this project is asserting that the role of outdoor animator is only at Level 5. This is
clearly not the case and any suggestion that Level 5 is the only level, or the minimum level, at
which animators work and must be qualified to is incorrect.
The Matrix presented here, is the result of a coherent sequence of development steps. These
steps were designed to bring the statements describing the common elements in the job of
Outdoor Animator in the European Qualifications Framework for Outdoor Animators (EQFOA)
to the identification of specific Learning Outcomes.
The first step in this process was the transformation of concepts of ability, aptitude and
competence identified in the EQFOA into broad Learning Outcomes.
In order to do this the project group used Bloom’s Taxonomy of Learning Outcomes (1956),
the level descriptors from the European Qualifications Framework (EQF) and guidelines on
setting learning outcomes at specific EQF levels from one of its member organisations: the
National Qualifications Authority of Ireland (NQAI).
The result transformed the 65 statements of competence in the EQFOA into 65 associated
learning outcomes. These learning outcomes were then compared and some coalitions
were made for clarity and in order to match actual work and training environments among the
nations of the project partners.
The resultant 50 learning outcomes were then linked into “clusters” or groupings of Learning
Outcomes which had a common theme or element. Sometimes the commonality related to the
work of the Outdoor Animator as defined in the Occupational Map (EQFOA project) and at
other times it related to themes which were derived from the practical delivery of training at
the workplace or in a training institution’s setting. They were further regrouped into 42 submodules.
These clusters led to the development of 8 modules or units totalling 42 Learning
Outcomes, otherwise referred to as sub-modules and positioned at the centre of the Matrix,
looking as follows:
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Extract 1 of the Matrix: 8 modules including 42 Learning Outcomes
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The partners then used a common module template design in order to define appropriate
“Teaching and Learning strategies” and appropriate “Assessment strategies” for each
module and sub-modules of Learning Outcome.
The Learning and Assessment strategies were defined upon a continuum which ranged from
Practical to Theoretical.
6 learning strategies and 5 assessment strategies were identified in this process.

Extract 2 of the Matrix: 6 learning strategies

Extract 3 of the Matrix: 5 assessment strategies
In order to capture all these strategies in a format which gave visual clarity, a Matrix was
designed to indicate how each Learning Outcome may be acquired and validated through
assessment.
The “Teaching and Learning strategies” was positioned on the left hand side of the
modules presented above and the strategies chosen to match each module was indicated by
a blue square positioned in front of the corresponding sub-module, in the corresponding
column, as presented below:
Extract 4 of the Matrix: 6teaching and learning strategies per 42 sub-modules
The “Assessment strategies” was positioned on the right hand side of the modules
presented above and the strategies chosen to match each module was indicated by a blue
square positioned in front of the corresponding sub-module, in the corresponding
column, as presented below:
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Extract 5 of the Matrix: 5 assessment strategies per 42 sub-modules
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The 8 modules and 42 sub-modules, together with their teaching and learning strategies
and assessment strategies, constitute the essence of the Matrix. The Matrix then looked as
presented below:

Extract 6 of the Matrix: a first draft
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The partners then decided to complete the Matrix with further information and common
decisions on the “Learning Efforts” required to each Learning Outcome.
A “brain storming” was conducted amongst the Employers groups’ representatives who
ensured a proper balance of effort to the development of a professional Outdoor Animator;
this effort was split between “directed learning”, i.e.: lectures …, “self learning” and “workplace
learning”.
Each sub-module was analysed and then marked in the corresponding column as “green” if
the identified learning effort was the main one, “orange” if the learning effort was considered
as participating in some acquisition, and finally “white” if the learning effort was not relevant
to the considered sub-module.
ECVET points were only allocated as a total of 120 points, but not yet dispatched amongst the
modules and/or sub-modules. The summarising chart looked as such:

Extract 7 of the Matrix: the learning efforts
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Finally, the partners decided to check that each learning effort did correspond to the
competences identified through the EQFOA project. A fourth column was therefore added to
the Matrix, presenting the reference code to the competence or competences concerned by
the corresponding Learning Outcome. This “fourth column” looked as such:

Extract 8 of the Matrix: correspondence with EQFOA defined competences
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The result of this whole process is the Learning Outcome Framework below:

Document 9: The final Matrix
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From this Matrix, two tests were organised with a French and a Hungarian University; the
results of the tests are presented within a document called “Piloting – Content of Learning
Outcomes Framework & Accreditation Processes”. Improvement was brought to the Matrix
above, bringing to the final version below:
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Annexes

Annex 1: Ensuring Synergy…
Annex 2: Dublin descriptor at EQF Level 5
Annex 3: Competences Cluster presentation
(a selection of teaching modules derived from the learning
outcomes and relating to the learning outcomes matrix)

© CLO2 2010

Page 11

Learning Outcomes Framework

Annex 1: Ensure synergy of methodology between the Outdoors and the
wider Sport and Active Leisure sector, national and European Authorities
Meet to agree and develop a methodology to align the Outdoors with broader sport
sector and national/EU Authorities

The “Sport and Active Leisure” sector has only quite recently been structured at the European
level and most partners, actors and main stakeholders start being aware of mutual existence.
Sport and Active Leisure is a people-facing sector, where the engagement of others, whether
this is at the grass roots or high performance end of the spectrum, is paramount to its
success. Moreover, the sector is ingrained across all communities, affecting a large
percentage of the population, and is used to address wider Government agendas including
health, social inclusion, regeneration and education. If the sector is willing to meet these
challenges, it is imperative that those working or volunteering in face to face roles, at the
delivery end of the sector, are equipped with the necessary skills through fit for purpose
qualifications.
The reality is that the sector is growing fast across EU and the employers are seeking well
trained employees able to match the requirements of a more demanding clientele. Overall,
there is a gap between the competencies required by employers of the sector and the learning
outcomes acquired by employees through training. This is particularly true for the Outdoors
too.
Some “working groups”, whether officially constituted, or organised through Leonardo da Vinci
European projects or simply meeting during informal happenings, started constituting the
professional network of the sector.
At the European level however, dealings with such issues as Vocational Education and
Training (VET) have only recently been addressed throughout the various sectors, and within
the considered sector and the newly formed working groups VET remains a reasonably new
subject of investigation.
Indeed, as the European Union continues to expand, the Commission has placed an
increased emphasis on increasing the mobility of workers. VET is practically non-existent or
very limited in the sector in a number of countries and there is a current lack of co-ordination
at the European level, which clearly limits staff mobility, transparency and employment
potential. Through these different working groups, the sector is trying to organise itself at the
European level to respond to the VET challenges.
Experience in the matter, still therefore strongly relates upon national experiences, being
brought “up” to the European level by the various stakeholders of the sector.
Due to this environment, the CLO2 partners had only a few existing methodologies and good
practices to compare with, not only within their own sector, but also within other sectors.
The first meetings of the CLO2 partners, where used however to envisage existing
experiences within the sector, and to question partners on their national experiences in the
matter. Further informal investigations were organised in order to scrutinise existing, although
limited, sources.
Experiences where identified at national level in such countries as the UK, France and the
Netherlands but no “full” methodology was clearly identified.
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Ensure a link with other European Networks through the European Sport Workforce
Development Alliance

Considering the limited number of experiences on the issue within the sector, the partnership
had to focus on the “Health and Fitness” experience and on some good practices at the
national level.
Indeed, the Health and Fitness industry had addressed the VET/EQF1 issue through the
Eurofit-QST2 Leonardo project (2006-2007) and had produced such documents as “EHFA3
EQF level 4/5 learning outcomes for basic level instructor”, “Introductory guide to the
competence and learning outcomes frameworks”,“Functional map of the european health and
fitness industry” and finally “Competence and skills framework outline for unit b from the
industry functional map”.
In other words, the fitness industry had mainly produced a “Functional map”, a
“Competence framework” for the technical part (Unit B) of the “Fitness instructor” role and a
corresponding “Learning outcome framework” relating to this activity. Fitness was the
initiator of those activities aiming at developing a competent workforce with the right skills and
competences.
Create a bridge between the Outdoors and the wider Sport sector to disseminate and
obtain information about the work

The Outdoor group had foreseen this methodology as soon as it looked into the first Leonardo
project initiated in 2006, the EQFOA4 project.
The group then decided to match the methodology followed by the Fitness (Active Leisure)
that is to say to work from a “Functional map” into a “Competence framework” followed by a
“Learning outcome framework”
In the light of previous work on similar issues at national level – namely France - the
methodology followed by the Fitness seemed lacking a more solid entry point than the
“Functional map” and the partners decided to look into a more appropriate entry to the matter
by defining the sector through an “Occupational map” and an “Occupational Descriptions”.
This was then reinforced by the work carried out by EOSE5, through the EQF-Sport project6
(2007-2008) when ‘Sport’ was chosen as one of three sectors (along with Car Manufacturing
and Information and Computer Technology) to pilot the implementation of the European
Qualifications framework (EQF).

1 The European Qualification Framework – see http://ec.europa.eu/education/lifelong-learning-policy/doc44_en.htm
2 The European Fitness Qualifications and Training - http://www.ehfa.eu/38.html
3 The European Health and Fitness Association – http://www.ehfa.eu
4 Leonardo da Vinci Project – European Qualification Framework for Outdoor Animators (EQFOA) - www.eqfoa.eu
5 The European Observatoire of Sport and Employment – www.eose.org http://www.eose.org/projects/completed-projects.html
6 See http://www.eose.org/projects/completed-projects.html
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A definition of the sector a THE starting point was also essential. The development of such
Occupational Standards should be industry led and in line with the expectation of the labour
market.
The CLOII project partners also decided to complete the Fitness approach by addressing the
issue of “Quality assurance”, that is to say exploring such issues as “Verification –
Accreditation process” and “Register of professionals”.
During the last two years, the management of the CLO2 had the opportunity to complete this
approach by attending various meetings and forums organised by the commission,
notwithstanding the analysis of various documentation brought up to their attention by various
stakeholders, website and general professional literature on the subject.
The choice made initially proved to be successful in it’s approach, to complete the fitness
approach in a useful way and to match the trend within the sector and in comparison with
neighbouring activities. Indeed, Fitness was the initiator and the Outdoors have used this
experience to improve the methodology in line with the identified weaknesses and so to
develop some standards based from the labour market as a starting point.
Discuss and propose a detailed Memorandum of Understanding to ensure relationship
with main European stakeholders

As mentioned above, discussions and relationship with the main stakeholders of the Fitness
sub-sector lead to a memorandum of understanding which, although not formalised a priori,
was mutually recognised de facto through the use of similar documents, analysed, rearranged
and finally “co-produced” due to experience, exchange and shall we say common sense.
Recently, through the EQF-Sport project run by EOSE (2007/2008) and based from
experiences from Fitness and the Outdoors, a common Lifelong Learning Strategy to develop
occupational standards has been developed for the whole Sport and Active Leisure sector.
The development of occupational standards is industry-led and the content specifies the
standards of performance that people are expected to achieve in their work, and the
knowledge and skills they need to perform effectively. In other words, standards define the
competences, skills & knowledge needed for the jobs of the sector.
This Lifelong Learning Strategy has been developed to:


Promote a transparent and flexible education and training system with clear learning
and career pathways.



Ensure the development of a competent workforce with the right skills and
competences in line with the expectation of the employers, to facilitate the movement
between education and employment.



Develop mobility, transparency and mutual trust of qualifications, raise standards and
facilitate the growth of business opportunities.

The Lifelong Learning Strategy is composed of 7 steps which are:




Step 1: Define the Sector and Map of Employment (Outdoors)
Step 2: Occupational Map (Outdoors)
Step 3: Occupational Description (Outdoors)
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Step 4: Functional Analysis and Mapping (Outdoors and Fitness)
Steps 5 & 6: Work Based Competence Framework and Learning Outcomes
Framework (Outdoors and Fitness),
Steps Step 7: Quality Assurance Process (Outdoors and Fitness)

The methodology can also be summed up through a chart drawn as follows:

Explore the feasibility of an emerging European databank of Units for the whole sector

The methodology described above – or could we say the “process” followed – is clearly an
emerging process revealed by hours of discussions and exchanges.
As mentioned above, EOSE has in fact been at the origin of the development of the 7 steps
Lifelong Learning Strategy and chart drawn above. A summary of explanation for each of the
7 steps can be found as Annex 1 of this report.
In fact, it is not only the methodology that creates a consensus amongst the stakeholders of
the sector, but also the design of the documents themselves and the end objective. It was
very important through the CLO2 project to follow the 7 steps methodology to ensure synergy
between the Outdoors and the wider Sport and Active Leisure sector.
To be more precise, if the content obviously varies from one activity (Fitness) to an other
(Outdoors) or to those referred to as “sporting activities”, the documents, after 3 European
projects reanalysing them, have reached a form that could easily be brought for use to the
rest of the sector, notwithstanding it’s potential use by other sectors relating to the service
industry.
All stakeholders involved in that process have now a crucial role to play to ensure that the
other sub-sectors are aware of this methodology and to encourage them to follow the same
methodology to ensure the use of transparent framework and as result a qualified and
competent staff. Going forward, both Golf and Coaching are going to follow the same route as
Fitness and the Outdoors. The sector is leading the way in contributing to the development of
the emerging European model for VET. It is also an opportunity for the sector to extend and
share that methodology to other sectors.
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In support of the Education and Training plan 2010, the ratified Lisbon Treaty and the EU
White Paper for Sport, this work gives the possibility to contribute and introduce changes into
national VET systems and practices by transferring and implementing the innovative
methodology for Lifelong Learning in the Sport and Active Leisure sector
BRIEF DESCRIPTION OF THE 7 STEPS OF THE LIFELONG LEARNING STRATEGY
(EOSE, 2009)
 STEP 1: DEFINE THE SECTOR AND MAP OF EMPLOYMENT
This first step consists of being able to define the sector and to have an updated overview at
the European and National Level including the main characteristics, statistics, data, changes
and realities in terms of Labour Market, Education etc. To do so, the objective is to collect
comparable data in Member States and be in position to obtain a precise map of employment
for the sector.
 STEP 2: OCCUPATIONAL MAP
The occupational map provides a frame of reference for the sector and is developed
alongside the Functional Map. In the main this should relate to the key occupational profiles in
the sector. However, to provide a sense of position in relation to the related areas with which
the sector interacts, this occupational map includes for example a review of how the sector is
organised to deliver its objectives, the types of occupations in the sector, any anticipated
changes in employment patterns, opportunities for progression and clarification of career
routes, the link between the sector and other related sectors, the role played by key
organisations within the sector etc.
 STEP 3: OCCUPATIONAL DESCRIPTION
The approach is to develop a simple document to identify the key tasks and attributes which
relate to a specific occupation and equally as important to identify those tasks which are
agreed to be beyond the competence of the occupation described thus setting out to identify
career paths and competence requirements of a particular occupation including the EQF
Level attributed overall across Europe. It is common practice to use this sort of tool to identify
whether emerging occupations are actually different in character or merely a way of repackaging an old occupation.
There are a number of ways of developing these descriptions but the current preferred
method is to use surveys and focus groups of practicing professionals to identify overall task
and activities undertaken which can then be compared with the emerging competence
frameworks drawn from the sectors’ functional maps and ensure that the framework in
development is in line with current professional practice especially in the technical areas of
the occupation.
 STEP 4: FUNCTIONAL ANALYSIS AND MAPPING
A functional map is a graphic representation of results of functional analysis related to a
particular sector of industry. The map provides a representation of necessary productive
functions to fulfil the key purpose in the workforce environment. Functions are represented in
a strict disaggregated hierarchical structure each disaggregation adding more detail to the
original function.
The map starts with a Key Purpose and would normally expand through Key Areas, Key
Roles to Key Functions each level in more detail than the last. From the level of Key
Functions the Performance Criteria are developed within the Competence Framework again
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breaking each function down into quite detailed statements of competence which can be
measured and evidenced.
 STEPS 5 & 6: WORK BASED COMPETENCE FRAMEWORK & LEARNING OUTCOMES
FRAMEWORK
A Functional Map will not give a detailed picture of what an individual will do at work, the level
they are expected to work at or what they can be assessed against. Workplace competence
standards can be equated to measurable industry benchmarks in that they specify what
workers must be able to do at different levels of qualification or job responsibility. They should
relate to recognisable job roles within the industry. The key areas identified in the Functional
Map are derived following a functional analysis of the professional role and responsibilities of
the workers within the broader industry framework. The competence framework is the most
disaggregated and detailed section drawn from the functional map.
From the Work Based Competence Framework, a Learning Outcomes* Framework will be
developed to highlight the skills and knowledge through units of Learning Outcomes required
but will should also include the teaching, learning and assessment strategies.
(* The set of competence, skills and knowledge an individual acquired and/or is able to
demonstrate after completion of a learning process - CEDEFOP, 2003).
The frameworks outlines the minimum core competencies, skills and knowledge required to
carry out specific roles and it should be flexible enough to allow individual European countries
and training organisations to interpret and apply the model to their own National systems.
 STEP 7: QUALITY ASSURANCE PROCESS
Accreditation/Verification of an education or training programme: “A process of quality
assurance through which accredited status is granted to a programme of education or
training, showing it has been approved by the relevant legislative or professional authorities
by having met predetermined standards” - CEDEFOP 2008
This process can be considered as crucial in order to envisage an efficient implementation of
the European Standards. It is directly related to the “verification” and “accreditation” of actual
qualifications being delivered by training or education providers. The monitoring of Quality
Assurance is concerned with promoting confidence amongst employers, professionals,
providers and the public that a programme of learning has met an agreed standard. It is
particularly important that it can be proven, via a system of 3rd party verification that providers
and their qualifications are meeting the standards and expectations of the sector as defined in
the Functional Map and full Competence Framework (Knowledge, Skills and Competences).
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Annex 2 : Dublin descriptors at EQF Level 5
Level 5
Use of broad theoretical and practical knowledge that is often specialised
within a field and show awareness of limits to knowledge base

Formulate strategic and creative responses in researching solutions to well
defined concrete and abstract problems

Demonstrate transfer of theoretical and practical knowledge in creating
solutions to problems
Manage projects independently in work or study that require problem solving
where there are many factors some of which interact and lead to
unpredictable change in the context

Manage other people and review performance of themselves and others.
Coach other workers/learners and develop team performance
Show creativity in developing projects
Demonstrate self- direction in learning and self-awareness including
diagnosis of learning needs
Convey ideas in a well structured and coherent way to peers, supervisors
and clients using qualitative and quantitative information

Express a comprehensive internalised personal world view reflecting
engagement with others
Experience of operational interaction within a field
Formulate responses to abstract and concrete problems
Make judgements based on knowledge of relevant social and ethical issues

© CLO2 2010

Page 18

ANNEX 3 Competences Clusters – Learning Outcomes and Teaching Modules

Cluster A&B

CLO2

A&B

Module template

As at 3rd November 2009

Module Title:
Prerequisite Knowledge:

No.
1
2
3
4
5
6
7
o.
1

Managing Safety in the Outdoor Sector
Dual module for other clusters including safety

Learning Outcomes
At the end of this module the learner will be able to:
Identify and explain national safety legislation and European regulations relating to programmes and services in the Active Leisure and Outdoor
sector
Apply in an appropriate manner, the national and local regulations relating to programmes and services in the Active Leisure and Outdoor
sector
Devise and demonstrate the application of responsible and safe practices for the Active Leisure and Outdoor sector
Construct safety management plans and carry out risk assessments for outdoor activities
Formulate and analyse a emergency action plan for at least one outdoor activity
Organise and implement a site specific safety management plan
Gain a first aid qualification appropriate for the Active Leisure and Outdoor sector and competently demonstrate the skills involved
Teaching & Learning Strategies
Lectures

Learning Outcomes Framework

2

Practical training

3

Case studies analysis

No.
1
2
3
4

Assessment Strategies
Write a comprehensive safety document plan (2, 5,4)
Written test (1)
Case assessment (3,6)
external evaluator assessing for first aid, 6

Module Description/Aims:

Student is familiar with both the European and national legislation and guidelines regarding the safety
of the outdoor services. Student knows how to make a risk analysis and safety plan of an exercise of a
programme services. Student will become familiar with safety leadership and situational management.
Preventive skills: Information and knowledge in action/activity
- Legislation and the best practises concerning the activity
- Technical know-how of the activity
- Psychological safety
Doing Risk analyses
Making individual safety plans
Knowing the safety structure of the organisation
Case management skills
Situational management
First aid skills
Rescue skills
Adequate physical and metal ability
After care
Understanding psychological first aid
Insurance practises in the organisation
Communication skills
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CLO2 Cluster “C-1”
As at 3rd November 2009

Module Title:

Best Practice in the profession of Outdoor Animator

Prerequisite Knowledge:
Basic knowledge of most typical outdoor
activities
No. Learning Outcomes At the end of this module the learner will be able to:
1
Identify and explain the characteristics of a professional outdoor animator( according Occupational map & occupational descriptions and
functional map)
2
Explain & apply best practices when leading outdoor activities
3
Respond appropriately to changing circumstances in an activity session
4
5
6
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No.
1
2
3

Assessment Strategies
Compile portfolio (logbook, learning journal, video, pictures) of own skills, knowledge and competences as Outdoor Animator 1
Assessment of leadership performance in Outdoor activities (1, 2)
Research project of Outdoor activity companies in own area/ country/ Europe (1)
Practical assessment in a real situation with changing circumstances at the workplace with clients (3)

Module Description/Aims:

No.
1

Teaching & Learning Strategies
Lectures

2

Practice observation of outdoor animators at work

3

Practice to lead outdoor activities in varying conditions & changing circumstances
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CLO2 Cluster “C-2”
As at 3rd November 2009

Module Title:

Animation Skills

Prerequisite Knowledge:
Basic knowledge of different Outdoor
activities
No.
1
2
3
4

Learning Outcomes At the end of this module the learner will be able to:
Animate independently groups of all types of individuals in the way they need it
Lead and take responsibility of a session in a dynamic & active manner
Analyse & respond to the needs of different participants
Explain (Identify) & apply best practices in leading outdoor activities

No.
1

Teaching & Learning Strategies
Lectures

2

Practical sessions of peer leading activities in controlled conditions and circumstances

3

Practice to lead outdoor activities in varying conditions & changing circumstances and with varying participants
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No.
1
2
3

Assessment Strategies
Practical assessment of leadership skills while leading Outdoor activities
Practical assessment of animation techniques and strategic
Reflected journal

Module Description/Aims:
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CLO2 Cluster “D”
Module Title:
Mastering
Performance

Professional Communications Strategies

Prerequisite Knowledge:
Basic pedagogical skills, Communication
skills
No.
1
2
3
4
5

Learning Outcomes At the end of this module the learner will be able to:
Present information clearly
Demonstrate pedagogical skills
Provide, evaluate and respond constructively to feedback
Analyse & respond to the needs of different participants (including those with special needs)
Comprehend and demonstrate the safe use of equipment with participants

6
No.
1
2

Teaching & Learning Strategies
Lectures
Observe professionals
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3
4

Perform with an assistance of a professional 3.1 Perform safety skills
Case Studies

No. Assessment Strategies
1
2
3

Written Examination (terminal exam)
Project
Oral presentation/ peer teaching

4

Assessment of performance in working environment (video, employer’s report)

Does it assess the Learning outcomes? (No.1-5)
No. 1,2,3, 4,5,6& 7
No. 1, 2, 6 & 7
No. 1,2,6 & 7
No. 1,2,3, 4,5,6 & 7

Module Description/Aims:
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CLO2 Cluster “E”
Module Title:
Mastering
Performance

Work practices

Prerequisite Knowledge:
Basic pedagogical skills, Communication
skills
No.
1
2
3
4
5
6
7
8
No.
1
2
3

Learning Outcomes At the end of this module the learner will be able to:
Articulate their capacity to reflect on their own professional practice as an outdoor animator
Identify & prioritise the key aspects of the outdoor activity
Plan & organise this work efficiently & autonomously
Work individually & also as a member of a team
Supervise & mentor apprentice animators
Competently use Information Technology in line with the ECDL system
Operate according to the rules & regulations that apply within the industry / sector
Function as a member of a work based team
Teaching & Learning Strategies
Practical training
Lectures
Observe professionals
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4
5

Perform with an assistance of a professional
Micro teaching

No. Assessment Strategies
Does it assess the Learning outcomes? (No.1-5)
1

Written Examination (terminal exam)

No. 1,2,3, 4,5,6& 7

2

Project

No. 1, 2, 6 & 7

3

Oral presentation/ peer teaching

No. 1,2,6 & 7

4

Assessment of performance in working environment (video, employer’s report)

No. 1,2,3, 4,5,6 & 7

Module Description/Aims:
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CLO2 Cluster “F” : Activity specific module - sample for

Skiing
As at 3rd November 2009

Module Title:

Managing technical resources

Prerequisite Knowledge:

No.
1
2
3
4
5
6

No.
1

Learning Outcomes At the end of this module the learner will be able to:
Demonstrate the safe use of Ski equipment with participants while leading a skiing session
Explain how to use Ski equipment according to operational guidelines issued by manufacturers
Comprehend & analyse how Ski equipment works in order to make the activity happen; Explain key features Ski equipment
Take responsibility for the Ski equipment in their charge
Monitor the use of Ski equipment & recognise inadequate & unsafe use by themselves or others
Identify & Report problems & incidents relating to Ski equipment

Teaching & Learning Strategies
Lectures
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2
3
4

Tour of equipment stores at an Ski centre or school
Practice using Ski equipment in the activity of skiing under the supervision of a tutor or trainer
Tuition in Ski technique from a (a) trainer, (b) an specialist

No. Assessment Strategies
1
2

Assessment of performance in working in the management of equipment at the employers
( Continuous Assessment)
Research Project on safety equipment (Continuous Assessment)

Does it assess the Learning outcomes? (No.1-5)
No. 1,2,3,4,5&6
No. 3

Module Description/Aims:
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CLO2 Cluster “G”
Module Title:

Outdoor ethics

Prerequisite Knowledge:
Basic knowledge of value system,
Basic knowledge of environment / eco system
No. Learning Outcomes
At the end of this module the learner will be able to:
1
Describe and interpret the culture, history & local environment of working place
2
Describe and interpret the natural & geographical environment of working place
3
Describe and interpret international designations such as specific areas of conservation
4
Apply outdoor ethics
5
Recognise & relate meteorology to topography
6
No.
1
2
3
4

Teaching & Learning Strategies
Lectures
Observe professionals
Perform with an assistance of a professional
Case study
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No. Assessment Strategies
1
2
3

Written Examination (terminal exam)
Project about outdoor ethics
Oral presentation

4

Assessment of work place performance

Does it assess the Learning outcomes? (No.1-5)
No. 1,2,3,4,& 5
No. 1 & 5
No. 1, 2, 3 & 4
No. 1,2,3,4,& 5

Module Description/Aims:
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CLO2 Cluster “H”
As at 3rd November 2009

Module Title:

Regulation and Management of Safety equipment

Prerequisite Knowledge:

No.
1
2
3
4
5
6
No.
1
2
3
4

Learning Outcomes At the end of this module the learner will be able to:
Interpret the guidelines for equipment inspection & maintenance
Identify & locate new information about activity equipment
Follow procedures for stock control & storage of equipment
Comprehend, explain & interpret CE marks
Select group safety equipment & PPE appropriate to the activity

Teaching & Learning Strategies
Lectures
Tour of equipment stores at an outdoor centre
Practice observation / “shadowing” assisting in the control of equipment at a stores in outdoor company
Case Study facilitated by the training provider or by a visiting professional ( employer)
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No. Assessment Strategies
1
2
3

Written Examination (terminal exam)
Research Project on safety equipment (Continuous Assessment)
Assessment of performance in working in the management of equipment at the employers (
Continuous Assessment)

Does it assess the Learning outcomes? (No.1-5)
No. 1,2,4,&5
No. 1&2
No. 1&3

Module Description/Aims:
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CLO2 Cluster “I”
As at 3rd November 2009

Module Title:

The Human Component in Outdoor Activities

Prerequisite Knowledge:

No.
1
2
3
4
5
6

Learning Outcomes At the end of this module the learner will be able to:
Take into consideration aspects of human physiology & anatomy when planning and leading outdoor activities
Evaluate what different participants of outdoor activities can do/ cannot do in Outdoor context
Identify and react/ respond to changing conditions and to their effect on human physiology and behaviour
Lead warming up and cooling down sessions

No.
1

Teaching & Learning Strategies
Lectures

2

Practical sessions and tests in controlled circumstances

3
4
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No.
1
2
3

Assessment Strategies
Written examination of Human physiology & anatomy
Continuous assessment of learner´s own performance
Practical assessment of the warm up and cooling down session

Module Description/Aims:
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